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ABSTRACT

This research explored how social media can be used to foster collaboration, advocacy, and inclusion in
the field of special education. A quantitative approach was adopted to measure changes in perception
after the intervention. 350 participants completed a well-structured questionnaire. The sample consisted
of teachers, parents, and professionals in special education working in both public and private sectors.
Results revealed that social media could be instrumental in enhancing stakeholder communication,
disability rights advocacy, and inclusive educational practices. There was a strong association between
advocacy and inclusion, with collaboration and social media use being less predictive. Also, the study
revealed that males and females, younger and older people, those with different levels of education, and
social media users to varying extents significantly differ on several variables. The authors see social
media as a powerful tool for special education that can help transcend traditional barriers if used well
and ethically. One of the suggestions is that special education departments communicate, advocate, and
seek support through social media platforms.

Keywords: social media, special education, collaboration, advocacy, inclusion, disability rights,
quantitative research

INTRODUCTION

Volume 4, Issue 4, 2026

The fast growth of social media has changed the
way education communities communicate,
interact share various educational resources,
organize support, and promote equality. It is a
major change for special education as students
with disabilities, their family’s teacher’s therapists,
school leaders, and advocacy organizations always
require constant communication and
collaboration for support beyond the classroom.
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Today, social media platforms serve not only as
communication channels but also as venues where
parents look for help, teachers give each other
ideas, disabilities advocate raise awareness, and
communities stand against exclusionary attitudes.
Therefore, social media has evolved from just
being a digital tool on the sidelines to a very
powerful tool for collaboration, advocacy, and
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inclusion in special education (Mertens et al.,
2024; Aydogmus et al., 2023).

Collaboration in special education is the crux of
student achievement, as it is through teamwork
amongst families, special educators, general
teachers, school administrators, and support staff
that educational planning is carried out. New
evidence suggests that partnership between parent-
school and interprofessional collaboration that are
parent-centered and meaningful lead to better
educational opportunities, environmental
adaptations, and student engagement. Social
media is a tool that can be used for extending this
collaboration by enabling rapid communication,
peer support, and sharing of helpful interventions,
especially when formal support systems are weak
or limited by geography. Teachers are now
reporting that the educational content found on
social media, professional learning opportunities,
and different ways to tackle resource shortages, are
just some of the benefits arising through social
media. Such features are very much aligned with
the role of special education that requires
Individualized =~ Education = Program  and
communicative immediacy of needs (Virani & Ali,
2022; Aftab et al., 2024).

Social media is changing the way people in
disability and special education fields advocate for
themselves. These days, research shows that digital
platforms give disability organizations and families
a chance to raise public awareness, steer
conversations, develop a sense of community, and
highlight exclusion in ways that were not possible
before. However, these studies also warn that
digital advocacy does not guarantee inclusion.
Factors such as having a device, internet
connectivity, digital skills, cognitive accessibility,
and platform design determine who gets to be
involved and whose voices are still unheard.
Therefore, although social media has the power to
boost disability advocacy and lead to special
education reform, it also has the potential to
perpetuate inequalities if issues of accessibility and
representation are not actively addressed. Such
paradoxical nature makes it an important subject
for special education research (Gelfgren et al.,

2022; Kaur & Saukko, 2022).
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The inclusion level is just as important. Inclusive
education intends to provide opportunity for
students with disabilities to have substantive
participation in learning, relationships, and school
experiences, opposite of being segregated
physically, socially, or academically. Policy and
research forums worldwide have increasingly
highlighted inclusion in the context of digital
access, communication that is barrier-free, and
assistive tech. UNESCO has recently pointed out
that technology has the potential to increase the
involvement of students with disabilities only if it
is planned and executed. So, social media being a
very popular digital medium can help largely in the
process of inclusion by increasing one's sense of
belonging, one’s visibility, and a connection
between family and school. However, it also has
the potential to make educational and family
exclusion worse when learners and their families
experience digital divides, inaccessible user
interfaces, or receive negative portrayal online
(UNESCO, 2024; Sajjad et al., 2025).
Internationally, pandemics have made e-learning
communication and digital communication in
educations a more hotspot post in 2020. Partly
because school closure revelation that remote
support, online community and communication
system flexibility were very important. Studies
both during and post covid-19-time reveal that
digitally mediated students with disability
advocacy and collaboration can maintain their
educational  continuity. Additionally, cases
brought to light that families often engage in
support and advocacy roles digitally to get
information, negotiate services, and get emotional
support. Therefore, these social media have
become very relevant to comprehending how
special education system responds to barriers both
in normal and crisis conditions (Leslie et al., 2024;
UNESCO, 2020).

In Pakistan, the problem is even more pressing.
The nation still struggles with significant
educational access issues, and the most vulnerable
segments of society remain at great risk of being
left out. UNICEF estimates that about 25. 1
million children aged 5-16 are not attending
school, even though at both national and
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provincial levels (UNICEF Pakistan, 2024; Virani
& Ali, 2022; UNESCO, 2020).

Despite the increase of research on social media
parenting disability, and inclusive education, the
current literature is still very scattered. According
to some recent literature reviews, research on
parenting in relation to social media has been
rapidly increasing, but most of this research is
focused on parenting in general or health domains
rather than collaboration and inclusion in special
education through social media. Likewise, studies
in education have recognized the potential of
social media for teachers, still the combination of
social media, disability advocacy, family school
collaboration, and inclusive special education,
particularly in low- and middle-income countries
like Pakistan, is a subject that has not been
explored in sufficient depth. Therefore, this topic,
on the contrary, is very much available, relevant,
and needed to bridge both the gap in scholarly
understanding and practice (Naz et al., 2024;
Alahmari et al., 2025).

Special education, in fact, has always revolved
around the consistent collaborating of the various
players involved teacher’s parents’ specialists as
well as institutions. Nowadays one of the major
communication avenues which enables the
stakeholders to exchange information, get support
and even fight for the rights of the disabled
learners is social media. Studies reveal that
teachers resort to social media for their
professional growth as well as instructional
support whereas parents use it more for
information, getting emotional support and
guidance from their community. Indeed, these
social media trends indicate that social media can
strengthen formal educational structures through
fostering communication and joint problem-
solving in special education (Mertens et al., 2024;
Bagadood et al., 2025).

Disability-related advocacy has also been more
prominent in online spaces during that time.
Social media creates a platform through which the
organizations and families can confront prejudice,
spread information, and get the backing of the
community for inclusion; nevertheless, the
researchers point out that one’s equality in digital
participation depends on factors such as access
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affordability skills, and accessibility. Thus, the aim
of this study is to investigate social media not as a
tool that empowers everyone, but as a
controversial arena where the barriers in special
education can be either decreased or recreated
(Gelfgren et al., 2022; Aftab et al., 2024).
Internationally, new studies suggest social media is
evolving as a rich environment for educational
teamwork, parental support, and disability rights.
Evidence from systematic reviews indicates a
significant increase in research focusing on
parenting and social media. Parents utilize digital
platforms mainly to get information, advice, peer
support and help in decision-making. Also, in the
context of disability, research demonstrates that
digital media not only fosters social interaction
and engagement of youth with disabilities but also
advocacy groups use social media to disseminate
their messages to members and the public. Thus,
these changes show that social media has become
a key medium for raising, practicing, and
negotiating the topic of inclusion worldwide
(Mertens et al., 2024; Kaur & Saukko, 2022).
Nevertheless, the global experiences also point out
significant drawbacks. Being engaged in the digital
world is not the same as being included in society.
Various obstacles to accessibility, disparities in
internet access, negative perception of disabled
people online, and the way the platforms are
designed can limit the opportunities for people
with disabilities and their families to engage in a
meaningful way. Involving people with disabilities
in technology is a learning aspect only when the
elements of accessibility, inclusion, and equity are
considered both in policy and implementation,
according to UNESCO's recent advocacy
(UNESCO, 2024; Bashir et al., 2024).

In Pakistan, the issue of inclusive and responsive
educational support is still a big concern. UNICEF
data reveals that 25. 1 million children aged
between 5 and 16 years are out of school,
illustrating the extent of educational exclusion in
the country. However, it is children with
disabilities who are not only excluded but are also
subjected to other limitations such as access scarce
resources, and non-effective enforcement of
inclusive policy. UNESCOs 2020 inclusion report
on Pakistan brought to light that it is of great

Page 702



IATIONAL JOURNAL OF

ISSN: (E) 3007-1917 (P) 3007-1909

‘_ | SOCIAL SCIENCES BULLETIN

Volume 4, Issue 4, 2026

importance nationally to focus on the
marginalized groups and move towards education
systems that are more inclusive (UNICEF
Pakistan, 2024; UNESCO, 2020).

Local studies also reveal that implementation of
inclusive education in Pakistan is largely
constrained by practical issues at the school level.
Both teachers and parents consider negative
societal attitudes, low awareness, and little support
as top barriers. Parental involvement, however, is
seen as a key factor for successful inclusion.
Besides, at the provincial level, policy briefs of
Punjab reveal that inclusive education is still
gaining ground, and most mainstream schools lack
the necessary skills, facilities, and materials to
adequately cater to the needs of children with
special  educational needs. Under such
circumstances, social media might serve as an
easily accessible extra means through which people
can cooperate, become more aware, and even
advocate for their rights. However, empirical
studies on this possibility in Pakistan are scarce
(Virani & Ali, 2022; Ashfaq et al., 2024).

Since 2020, research on social media parenting
disability, and inclusive education has become
more extensive. However, the body of work is still
quite fragmented. According to existing reviews,
the field of parenting and social media is
experiencing a boom in research, but this work is
largely found in medical, health, or the wider
parenting areas and not specifically in special
education collaboration and inclusion. Similarly,
educational research agrees that teachers are using
social media effectively, but they do not adequately
describe how these platforms facilitate structured
collaboration among parents, teachers, and
advocate for people with disabilities in special
education (Mertens et al., 2024; Aydogmus et al.,
2023).

The gap is even more visible in Pakistan and
similar contexts, where there is limited research
examining how social media can help overcome
barriers related to stigma, communication gaps,
parental isolation, and weak school-family
coordination in special education. Pakistan-
oriented studies on education discuss the
challenges of inclusive education and emphasize
the role of parents but fail to explore social media
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as a medium for collaboration, advocacy, and
promoting inclusion adequately. This research
therefore fills a clear empirical and contextual gap
(Virani & Ali, 2022; UNESCO, 2020).

Despite the growing use of social media in
education and advocacy, its role in promoting
collaboration, advocacy, and inclusion in special
education is not vyet clearly understood,
particularly in Pakistan. Families of children with
disabilities often face limited information, weak
institutional support, and social stigma, while
teachers and schools may struggle with
communication, coordination, and inclusion
practices. Although social media appears to offer
opportunities to connect stakeholders and amplify
disability-related concerns, there is insufficient
evidence on how far it helps break these barriers
in special education settings (Virani & Ali, 2022;
Gelfgren et al., 2022; UNESCO, 2024).

1. Analyze how social media facilitates the
interaction and collaboration of teachers, parents,
and other stakeholders in special education.

2. Investigate the use of social media as a
medium for advocating for the rights and
inclusion of special needs learners in education.
3. To explore the role of social media in
enhancing inclusive practices and social
participation in special education.

4. To determine the obstacles and
difficulties that hinder the successful integration
of social media in special education.

5. To recommend ways for using social
media in a more powerful manner to boost
cooperation, advocacy, and inclusion in special
education.

This research is quite a fit because it tackles a new
conceptual area which unfortunately has not
received sufficient scholarly attention vyet
especially concerning the link between digital
communication and special education. It has the
potential to add up to academic knowledge by
bridging three themes that are very often
independently studied - social media, disability
advocacy, and inclusive education. In that way, it
offers a more holistic insight into the extent to
which digital environments can shape educational
interactions, support, and engagement of students
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with disabilities (Mertens et al., 2024; Kaur &
Saukko, 2022).

The research is indeed a big deal in educational
community. Teachers’ parents, school leaders, and
policymakers can all benefit from it anytime
because it can guide educators that social media
can be a good tool for parent engagement, sharing
of resources, and inclusive communication. On
the other hand, it can lead families and advocacy
groups in using digital means to raise awareness
and offer support. It can also point out negative
aspects like exclusion, misinformation, and
accessibility barriers. Educational deepening and
digitally enabled community engagement are the
two major strands that the study, in the Pakistani
context, might be highlighting to provide evidence
for support. Internally, the research can bring light
upon wider education and community
participation  through  digital  technology.
However, it carries a large list of potential benefits
and harmful effects as well, so this research is a
great resource for further debate and examination
in the Pakistani context (UNESCQO, 2024; Virani
& Ali, 2022; UNICEF Pakistan, 2024).

Literature Review

Nowadays, social media is playing an increasing
role as a powerful communication channel in
education. It is no longer only a tool for informal
networking but has also been extended to
supporting sharing of information, learning from
each other, engaging parents, developing
professionally, and advocating publicly. Socially
disadvantaged special education students are a
good example because their learning and
development require the cooperation and
involvement of various stakeholders including the
regular teacher’s parent’s therapists, school
administrators, and local community leaders. New
studies in the literature demonstrate how social
media can be used to unhamper communication
and resource sharing despite the existence of
distance, time, and institutional boundaries.
However, at the same time, researchers point out
that participating in the digital space does not
necessarily mean inclusion because different
factors such as accessibility, digital literacy, and
platform design determine who gets heard and
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whose needs continue to be disregarded.
Therefore, it can be said that special education is
an important but challenging aspect of social
media research (Bonilla-del-Rio et al., 2025; Afzaal
et al., 2022).

One helpful point of departure in recent
publications is the larger body of work on
parenting and social media. A 2024 systematic
literature review by Mertens et al. studied a great
number of articles and observed a marked increase
in research on parenting and social media,
particularly around parent’s information seeking,
online support, the type of parenting content, and
the effects of such content. Most of the time these
studies are not focused on disability or special
education, yet they reveal that parents are
increasingly turning to digital platforms to look for
advice, share experiences, get emotional support,
and make decisions related to their children's
development and schooling. This trend is highly
applicable to special education since parents of
children who have disabilities not only need
information but also specialized guidance and
community-based reassurance on a regular basis,
particularly in cases where formal support systems
are absent or poorly coordinated. The review also
pointed out that there are research gaps and that
more specialized studies are required to
understand how the use of these digital mediums
in educational contexts such as disability and
inclusion operates (Mertens et al., 2024; Aftab et
al., 2025).

Educational use of social media by teachers is
another aspect that has drawn the interest of
researchers gradually. The teachers using social
media for their own personal development also
considered educational content made available on
these platforms very useful, beneficial and
sufficient for practice. The results of their research
also indicate that social media can serve as an
alternative and a supportive tool if formal
resources are limited and might have a positive
impact on students if used deliberately. In special
education this is even more so because teachers
usually require quick access to practical strategies,
differentiated materials, behavioral support, and
peer advice that might not always be available
through traditional institutional channels.
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Therefore, the latest literature presents social
media as more than a mere communication tool
but a flexible professional learning space that can
empower special educators to better meet the
needs of their diverse learners (Parveen et al.,
2024).

A more focused input is found in the 2025
systematic review conducted by Bonilla-del-Ro,
Estrada-Molina, and PrezRodrguez, which
redresses the use of social media as an educational
tool for people with disabilities. This review has
recognized social media as a means that can foster
inclusion by increasing participation, deepening
social relations, and offering tailor-made
educational opportunities. On the other hand, it
revealed that only few pieces of literature cover
this, and most of them spotlight specific
disabilities or usage of technology in surmount
rather than social media's educational role in a
combined sense. This discovery is of essence as it
indicates both the potential and the non-
fulfillment of the field. Put differently, the
literature is gradually acknowledging social media
as being educationally significant for persons with
disabilities but at the same time, the research base
is still nascent and lacks the comprehensiveness
required to direct strong policy and practice in
special education (Bonilla-del-Rio et al., 2025).
Collaboration is one of the biggest themes in
recent scholarly publications. For instance, special
education depends quite a bit on the continuous
interactions between schools and families, and
digital media have the potential to extend such
interactions beyond formal meetings and paper-
based communication. One of Yildirims (2025)
mixed-methods research paper on family
involvement in the education of children with
special needs revealed that the implementation of
family participation is still very partial and limiting
factors are time shortage, socioeconomic and
educational disparities, and poor communication
between families and schools. The paper puts
forward flexible scheduling, awareness raising, and
improved collaboration among the parties as the
way forward. This research is very pertinent to
social media because digital platforms may be able
to lower some of the communication barriers by
enabling interaction to be more immediate,
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continuous, and less dependent on physical
presence. Therefore, social media groups,
messaging platforms, and school-managed digital
communities, when designed in a very inclusive
and ethical manner, may promote more regular
school home collaboration (Yildirim, 2025).

In much the same way, fresh investigations point
out that teacher? parent collaboration is really the
key to success in inclusive environments A 2025
study on the collaborative roles of teachers and
parents in supporting students with special needs
confirmed that the foundation of collaboration is
effective communication and regular home-school
coordination. At the same time, the obstacles cited
were limited teacher knowledge, lack of
professional support, and parents not fully
understanding the specifics of a disability. Such
scholarly works reflect the very argument that
social media could be a secondary collaborative
infrastructure. Parents through digital
communities can get teacher advice, teachers can
share their working methods more effectively, and
schools can form a stronger partnership culture
around the learner. So, the studies indicate that, if
social media collaboration is well structured,
respectful and child-centered, it can be
instrumental in strengthening the relationship
aspects of special education (Setiawan et al., 2025)
Advocacy is another major subject discussed in
literature. It has been said increasingly that social
media can be a platform for disabled people to
articulate their experiences, come together, and
counter negative marginalizing stories. According
to Gelfgren et al. disability support groups
recognize the importance of having a web presence
to engage not only their members but also the
broader public however they also confront the
challenges and dilemmas that arise from the use of
digital communication. This is a crucial point in
that advocacy via social media is not simply about
more exposure, it involves discussions on
representation of the audience, and organizational
strategy. This type of advocacy is a great step in
special education because digital media can be an
effective channel for families and educational
institutions to promote knowledge of educational
rights accessibility accommodations, and inclusive
policies. So social media does offer more room for
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advocacy, but the literature also calls for concern
of institutions about which voices are being
amplified and how the disability is being depicted
in online discussions (Gelfgren et al., 2021).
Research on disability and digital participation
adds to this point of view quite dramatically by
unpacking social media as not only a platform for
raise the voices of the marginalized but also a
powerful tool to fulfill the daily need for belonging
and socialization of the disabled people. Based on
Kaur and Saukko's work (2022), digital media has
the potential to both include and exclude. First,
digital communication allowed the disabled to be
connected, seen, and heard even in spaces which
were physically hostile to them. However, images
used to present oneself, personal validations, and
social norms of a platform could be very exclusive
even leading to exclusion offline. This ambiguous
nature is very instrumental for special education
scholars. Social media can facilitate emotional
inclusion, developing peer relationships, and
identities of learners with disabilities only if
accessibility, safety, and social acceptance are
guaranteed. Hence the literature is not
considering social media as inclusive by nature in
fact inclusion is depicted as socially and
technologically conditioned (Kaur & Saukko,
2022).

Research on adult and young people with
disabilities and their digital participation also
carries related evidence. A few recent thorough
analyses of literature reveal that social media
provides an essential way for individuals with
disabilities to get a feeling of social inclusion,
interact with others, and engage even more in
digital society. Besides, studies highlight that
platforms like Facebook and others can facilitate
interaction, self-presentation, social network
extension, and equal participation. These authors
also illuminate the issue of limited access to
content and technology. While few pieces of
research exceed formal school contexts, their
findings are of direct importance to the area of
special education as they highlight the larger social
significance of digital involvement for people with
disabilities. In fact, special education nowadays
significantly —appreciates participation, self-
expression, and belonging as educational results in
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addition to academic achievement, and social
media can affect all these aspects (Afzaal et al.,
2024; Aftab et al., 2024).

Social media is often cited in literature as one of
the factors influencing educators' attitudes
towards equity and inclusion. For instance, Ullah
et al. (2023) in their study in Pakistan noted that
there is a strong positive link between a social
media-based community of inquiry and pre-service
teacher’s attitudes, subjective norms and perceived
behavior control in case of social justice and equity
in education. The paper showed that social media
participation could be a great way to encourage
future teachers more equity educational practices.
While that is quite true, in case of special
education, it is the teacher’s beliefs, confidence,
and willingness to work across difference that are
inclusive practice. Nevertheless, if social media is
turned into a structured pedagogical environment
instead of an informal one, it may assist in the
creation of professional communities where
advocacy, justice, and inclusion are considered the
norm. So, the literature indicates that social media
can change not only communication practices but
also  professional dispositions that sustain
inclusive education (Ullah et al., 2023).

At the policy level, UNESCQO’s recent work
strengthens the argument that technology can
support learners with disabilities only when
inclusion is deliberately planned. The 2024
advocacy brief on learners with disabilities and
technology stresses that technology should be
grounded in accessibility and universal design
principles if it is to reduce exclusion rather than
deepen it. Likewise, UNESCQO’s guidance on the
inclusion of learners with disabilities in open and
distance learning highlights that crises such as the
COVID-19 period exposed the importance of
technology-based approaches while also revealing
major inequalities in access and preparedness.
These policy documents are highly relevant to
literature on social media in special education
because social media platforms are part of the
broader digital ecosystem in which inclusive
participation now occurs. The implication is clear:
social media may break barriers only if institutions
address affordability, accessibility, participation
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rights, and support structures at the same time
(UNESCO, 2024).

Recently, several studies have also warned against
glamorizing social media. For example, Bonilla-
del-Ro et al. (2025) highlights the fact that there
are still many obstacles, such as very limited access
and discriminatory behaviors. On top of that, the
reviewed studies have brought to light risks such
as receiving unwanted messages, being excluded,
concerns about cyber safety and coming across
inappropriate content. These issues become even
more critical in the context of special education
where, due to communication differences related
to a disability or the need for support, some
learners might be at greater risk of digital
exclusion, exploitation or misunderstanding.
Therefore, more publications in this field advocate
for the use of social media under close supervision,
with helping tools, and after careful ethical
considerations, rather than allowing the users to
have free access. While social media has the
potential to foster participation and a sense of
belonging, if family members, schools, and
platforms neglect accessibility and protection, it
may lead to the emergence of new forms of
vulnerability (Bonilla-del-Rio et al., 2025).
Pakistani literature offers a valuable perspective to
this debate. In Pakistan, inclusive education is
limited by negative public attitudes, ineffective
implementation, and lack of awareness regarding
the role of parental involvement, even though
parent teacher interactions are a key factor for
successful inclusion. Their results reveal that
inclusive education can only be successful through
a combination of inclusive mind-sets, use of
diversified teaching methods, effective school
management, and enhanced parent teacher
relationships. This is very relevant to the current
discussion as the structural and attitudinal barriers
that were pointed out in Pakistan are precisely the
types of barriers that social media can help in
overcoming through communication, raising
awareness, networking, and advocacy. However,
the same study suggests that technology on its own
is not enough; the fundamental beliefs, school
culture, and institutional support are still
paramount (Virani & Ali, 2022; Aftab et al.,
2024).
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The wider context at the national level also
provides good reasons why this theme should be
of interest in Pakistan. Latest national documents
identify the sector of children's rights as one that
needs proper research and draw a picture of the
difficulties that children face in securing their
rights throughout the country. In such
circumstances, children with disabilities are the
group that even more than other risks being left
out of receiving quality education, services, and
public exposure. Therefore, social media may be
viewed as a very cost-effective and accessible tool
for raising awareness, helping families get
information, and supporting the mobilization of
communities for education.
Nevertheless, the existing studies still contain a
very limited amount of concrete, quite detailed
work about the actual use of social media by
Pakistani special education professionals for such
matters as collaborative working and inclusion.
This point at the same time shows that the issue is
not only of great social significance but also that it
has been very inadequately studied (National
Commission on the Rights of Child, 2024;
Alsraisri & Amjad, 2025).

In-general, the literature published between 2020
and 2026 depicts social media as a highly potential
yet inconsistent tool in special education. Social
media promotes collaboration by opening quick

inclusive

communication and resource sharing among
educators and families; it advocates for disabilities
by connecting and widely publicizing disability
issues; and it fosters inclusion by increasing the
chances of participation, expression, and
identification. Nevertheless, research keeps on
demonstrating that obstruction factors such as
lack of accessibility, digital divide, insufficient
training, socially exclusionary norms, and unsafe
cyber-environment can restrict these advantages.
The most convincing inference from literature is
that one should not consider social media as a
freeing tool by nature. On the contrary, its role in
special education is dependent on how it is
consciously integrated into inclusive values,
accessible design, family school partnerships, and
disability-rights perspectives. This synthesis lays a
solid groundwork for the current research which
aims to investigate how social media can help
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remove barriers through collaboration, advocacy,
and inclusion in special education (Iftikhar et al.,

2024; Jaleel et al., 2025).

Research Methodology

Research Design

The present study used a quantitative research
design. Numerical data on the role of social media
in promoting collaboration, advocacy, and
inclusion in special education, were collected
using a descriptive survey method. The
quantitative approach was suitable because it
allowed for measuring participants perceptions,
attitudes, and experiences in a structured and
objective way, as well as conducting statistical
analysis of the relationships among variables and
generalizing the findings to the larger population.
The survey design was chosen to collect data from
many respondents in a limited time systematically.

Population of the Study

The study population consisted of teachers,
parents, and special education professionals who
were working in special education settings. These
people were selected as participants because they
were directly involved in the education of special
needs children and most likely used social media
for communication, collaboration, and advocacy.
This population comprised members from both
public and private institutions providing special
education services.

Sample and Sampling of the Study

A group of 350 respondents was drawn from the
population. The sample was drawn from teachers,
parents, and special education teachers to
represent the main stakeholders. A simple random
sampling method was adopted for the selection of
participants, thereby giving each member of the
population an equal opportunity to be included in
the study. This sampling technique minimized the
bias, and at the same time, the representativeness
of the sample was improved. The sample size
chosen was deemed sufficient for statistical
analysis and for making meaningful inferences
about the study variables.
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Instrument Development

The researcher developed a  structured
questionnaire to gather data from the participants.
The instrument was created by studying many
publications related to social media collaboration
advocacy, and inclusion in special education. The
questionnaire contained two parts:

. Section A included demographic
information such as gender, age, profession, and
years of experience.

o Section B included items related to the
main variables of the study, including social media
use, collaboration, advocacy, and inclusion.

The items relied on a 5-level Likert scale from 1
(Strongly Disagree) to 5 (Strongly Agree). The
survey items were brief, direct, and formulated in
a way that everybody would easily comprehend
them.

Validity of the Research Instrument

To guarantee that the instrument was valid,
content validity was obtained via expert review.
The questionnaire was submitted to a panel of
experts in the areas of education, special
education, and research methodology. The experts
assessed the items for clarity, relevance, and the
extent to which they fulfilled the study's objectives.
Thank you to their comments, the authors have
restyled some of the items, removed those that
were irrelevant, and rephrased some do. This way,
the instrument is equipped with the capability to
measure accurately the targeted constructs.

Reliability of the Research Instrument

The reliability of the tool was ascertained by a pilot
test on a few participants, not part of the final
sample. Data collected were analyzed through
Cronbach's Alpha as a measure of internal
consistence. The reliability coefficient was 0.87
showed quite a high level of reliability. The finding
verified that the tool was reliable and capable of
collecting data for the main study.

Data Collection Procedure

Questionnaires were the main source of data for
the study, and they were distributed using
different methods. Permission from the dean
office and other relevant authorities was granted
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before the study began. Besides that, the
respondents had been made aware that these
questions would constitute the core of our
research activities. Most questionnaires were
handed out physically however, the esurvey
method was also used among some participants via
different social networks, e-mail telephone etc. To
eliminate any doubt, the respondents were told
that their answers would be treated as extremely
confidential and that they would not be identified
in any way. They were also made aware that there
was no obligation in them to take part in this
research study. Once the deadline was up, the
filled-in questionnaires were returned. Then after
that, they were examined to make sure they were

not missing any information and that the data was

valid.

Data Analysis Procedure

The gathered data underwent a statistical analysis
process. The answers were first coded then input
into a statistical package (e.g. SPSS) for processing.
To describe the data, summary statistics like
frequency percentage mean, and standard
deviation were employed. To establish associations
between variables and to test the research
hypotheses, inferential statistics, e. g. correlation
and regression analyses, were used. Tables and
charts visually summarized the findings to make
interpretation and discussion easier.

Table 1: Demographic Characteristics of Respondents (N = 350)

Variable Category f %
Gender Male 168 48.0
Female 182 52.0
Age Group 20-30 years 96 274
31-40 years 118 33.7
41-50 years 82 23.4
51 years and above 54 15.4
Qualification Bachelor 74 21.1
Master 156 44.6
MPhil 82 23.4
PhD 38 10.9
Profession Teacher 154 44.0
Parent 96 27.4
Special Education Professional 72 20.6
Other 28 8.0
Type of Institution Public 198 56.6
Private 152 43.4
Years of Experience 1-5 years 102 29.1
6-10 years 108 30.9
11-15 years 86 24.6
16 years and above 54 15.4
Area of Residence Utrban 214 61.1
Rural 136 38.9
Frequency of Social Media Use | Daily 186 53.1
Weekly 88 25.1
Occasionally 54 15.4
Rarely 22 6.3

The merged demographics table indicated that the
participants varied in terms of gender age
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education  profession type of institution
experience residence, and frequency of social
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media use. There were relatively more female
participants, Master's degree holder’s teacher’s
individuals from public institutions, urban

residents, and people who use social media every
day. In general, the sample served as a diverse and
well-distributed group for the investigation.

Table 2: Reliability Analysis of the Research Instrument

Scale No. of Items Cronbach’s a
Social Media Use 10 .84
Collaboration 10 .86
Advocacy 10 .88
Inclusion 10 .85
Opverall Instrument 40 91

Overall Cronbach's alpha of .91 showed very high
internal consistency in the questionnaire. The
alpha levels for the four subscales were between
.84 and .88, all of which exceeded the minimum

Descriptive Statistics of Study Variables

Table 3: Descriptive Statistics for Main Study Variables (N = 350)

indicated that the
instrument was reliable and appropriate for the
next steps in statistical analysis.

acceptable level. This

Variable Min Max M SD

Social Media Use 1.60 5.00 3.94 0.63
Collaboration 1.70 5.00 3.88 0.66
Advocacy 1.50 5.00 4.01 0.61
Inclusion 1.80 5.00 3.85 0.64

The highest average score was recorded for
advocacy M = 4.01, SD = 0.61), next came social
media usage (M = 3.94, SD = 0.63). The lowest

average score was registered for inclusion (M =

Independent-Samples t-Test

3.85, SD = 0.64) although it was still above the
midpoint. So, it's no surprise that the respondents
were mostly in favor of social media playing a
positive role in all the dimensions measured.

Table 4: Independent-Samples t-Test by Gender on Main Study Variables

Variable Gender n M SD t df p
Social Media Use Male 168 3.87 0.65 -2.14 348 .033
Female 182 4.00 0.60
Collaboration Male 168 3.80 0.68 -2.36 348 .019
Female 182 3.96 0.63
Advocacy Male 168 3.94 0.63 -2.01 348 .045
Female 182 4.08 0.58
Inclusion Male 168 3.78 0.66 -2.08 348 .038
Female 182 3.92 0.61

The findings revealed that there were gender
differences in all four variables which were
statistically significant, with female respondents
having higher average scores than male
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respondents. The p values related to social media
use collaboration advocacy, and inclusion were
each below the .05 mark. This indicates that
female participants felt social media played a more
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powerful role in special education as compared to

male participants.

Table 5: Independent-Samples t-Test by Institution Type on Main Study Variables

Variable Institution Type | n M SD t df p

Social Media Use Public 198 3.89 0.64 -1.88 348 .061
Private 152 4.01 0.61

Collaboration Public 198 3.83 0.67 -1.97 348 .050
Private 152 3.95 0.64

Advocacy Public 198 3.96 0.62 -1.84 348 .067
Private 152 4.08 0.59

Inclusion Public 198 3.79 0.65 2.31 348 .021
Private 152 3.94 0.61

There was only one statistically significant were more than .05. In brief, it means that

difference found and that was for inclusion by
institution type, t (348) =-2. 31, p = .021. We did
not find any significant difference for social media
use, collaboration, or advocacy since the p values

respondents at private institutions were the ones
who felt the strongest about inclusion through
social media according to their slightly stronger
views.

One-Way ANOVA

Table 6: One-Way ANOVA by Age Group on Main Study Variables
Variable SS Between | df | MS Between | SS Within | df | MS Within | F p
Social ~ Media | 5.82 3 | 1.94 132.40 346 | 0.38 5.07 | .002
Use
Collaboration 491 3 | 1.64 145.22 346 | 0.42 391 | .009
Advocacy 3.76 3 11.25 126.64 346 | 0.37 342 | .018
Inclusion 6.14 3 |2.05 135.49 346 | 0.39 5.23 | .001

The ANOVA results indicated that there were smaller than .05. This implies that the

significant differences across age groups in all four
main variables. The p values for social media use
collaboration advocacy, and inclusion were all

respondents' perceptions varied significantly with
respect to their age group.

Table 7: One-Way ANOVA by Qualification on Main Study Variables

Variable SS Between | df | MS Between | SS Within | df MS Within | F p

Social Media Use | 4.48 3 1149 133.74 346 | 0.39 3.85 |.010
Collaboration 3.95 3 ]1.32 146.18 346 | 0.42 3.12 |.026
Advocacy 5.16 3 | 1.72 125.24 346 | 0.36 4.75 |.003
Inclusion 4.60 3 | 1.53 137.03 346 | 0.40 386 |.010

The findings showed that the qualification groups
differed significantly in all the four variables.
Those who had higher qualifications were more
likely to express greater agreement that social

https://ijssbulletin.com

| Jabeen et al., 2026 |

media can play a role in special education.
Academic qualification therefore may have been a
factor that affected the respondent’s awareness of
and attitude towards the use of social media.
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Table 8: One-Way ANOVA by Frequency of Social Media Use on Main Study Variables

Variable SS Between | df | MS Between | SS Within | df | MS Within | F p

Social Media Use | 18.72 3 16.24 119.50 346 | 0.35 18.08 | <.001
Collaboration 14.60 3 1487 135.53 346 | 0.39 12.44 | <.001
Advocacy 12.88 3 1429 117.52 346 | 0.34 12.63 | <.001
Inclusion 16.10 3 |5.37 125.53 346 | 0.36 14.81 | <.001

There were very big differences between categories
of social media use frequency on all four variables.
Daily media users had on average
significantly higher perceptions than those using it

social

Correlation Analysis
Table 9: Correlation Matrix of Main Study Variables

less frequently. This means that those who were
frequently exposed to social media had stronger
beliefs in its collaborative, advocacy, and inclusive
role.

Variable 1 2 3 4
1. Social Media Use —

2. Collaboration .68™* —

3. Advocacy .64 VAN —

4. Inclusion 61%* 69** a4 —

The results of the correlation analysis revealed that
there was a positive and statistically significant
connection between all the variables of the study.
The highest correlation was observed between

advocacy and inclusion (r = .74, p < .01). These
findings indicate that the more social media was
used, the greater the collaboration, advocacy, and
inclusion in special education were, respectively.

Table 10: Model Summary for Regression Analysis Predicting Inclusion

Model R R2 Adjusted R2 Std. Error of the Estimate

1 19 .62 .61 0.40
The model summary indicated that the predictive power for inclusion. An adjusted R of
independent variables accounted for 62% of the .61 gave even more confidence that the regression
variation in  inclusion. This means the model was solid.
independent variables have a very strong

Table 11: Multiple Regression Analysis Predicting Inclusion

Predictor B SEB B t p

Constant 0.81 0.19 — 4.26 <.001
Social Media Use 0.21 0.05 21 4.20 <.001
Collaboration 0.29 0.06 .30 4.83 <.001
Advocacy 0.34 0.06 .38 5.61 <.001

All 3 predictors contributed significantly and
positively to inclusion. Advocacy was found to be
the strongest predictor of inclusion, then
collaboration and social media use. This implies
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that increased perceptions of advocacy and
collaboration via social media are associated with
higher levels of inclusion in special education.
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Findings

The research revealed that overall survey
participants perceived the function of social media
in special education in a positive light. Results
from the descriptive analysis indicated that the
average scores across social media use
collaboration advocacy, and inclusion were all
higher than the average level, signaling that the
majority agreed that social media played a
significant part in enabling communication,
creating awareness, and supporting inclusive
practices in special education environments. Out
of the four aspects, advocacy came out on top with
the highest average score, then social media use,
collaboration, and inclusion, in that order. This
implied that respondents most clearly saw social
media as a means for publicizing and rights-based
involvement in special education.

Demographic data revealed that the sample was
diverse in terms of gender age qualification
profession type of institution experience
residence, and frequency of social media use. The
sample had a slightly higher number of female
respondents, respondents from public
institutions, urban participants, and daily social
media users. Furthermore, the analysis revealed
that female respondent’s perception about social
media use collaboration advocacy, and inclusion
was significantly higher than male respondents.
This suggested that gender. e difference sexual
educators existed in the way respondents
understood the educational and social value of
social media in special education.

Differences in perceptions among demographic
groups were further shown by the inferential
analysis. Independent samples ttests revealed
statistically significant gender differences on all
four main study variables, whereas institution type
was significantly different from only inclusion.
Oneway ANOVA revealed the significant
differences in age, qualification levels, and
frequency of social media use - thus, respondent
perceptions depended on their demographic
characteristics. Notably, respondents who were
frequent users of social media showed their strong
agreement about the positive role of social media
in special education.
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The reliability analysis indicated that the research
tool was very consistent internally. The overall
value of Cronbachs alpha was quite high, and each
subscale also had good reliability as per specified
standards.  Besides,  correlation  analysis
demonstrated that social media usage cooperation
advocacy, and integration were significantly and
positively related to each other. On the other
hand, multiple regression analysis showed that
advocacy was the main factor that could explain
the variance in inclusion, then collaboration and
social media use, respectively. Hence, the results
implied that enhanced advocacy and collaborative
engagement through social media were linked
with higher perceptions of being included in
special education.

Discussion

The results of this study highlight the fact that
social media can be a significant educational and
social resource in the context of disability and
special education, supporting the growing
literature on this topic. The affirmative average
scores on social media use collaboration advocacy,
and inclusion were in line with the most recent
studies illustrating that social media can raise the
level of participation, deepen social ties, and offer
a multitude of opportunities for personalized
learning and support for people with disabilities.
The current results fit well with the meta-analysis
by Bonilla-del-Ro et al. (2025) which showed that,
although social media may lead to educational
inclusion, its effectiveness is contingent on
accessibility and good support mechanisms.
Similarly, UNESCO (2024) stated that digital
platforms offer new learning opportunities for
disabled students only when the elements of
inclusion and accessibility are deliberately
integrated into the learning process (Bonilla-del-
Rio et al., 2025; UNESCQO, 2024).

The result showing that advocacy had the highest
average score was significant, especially because it
indicated that the respondents did not see social
media as a mere medium of communication but
as a powerful tool for raising awareness, defending
rights and making disability-related issues more
visible. This finding was in line with the work of

Gelfgren et al. (2021), who found that disability
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advocacy organizations have been increasingly
using digital platforms to not only interact with
their members but also with a larger society.
Furthermore, this result gave a nod to the idea that
social media, while being a site of advocacy and
issues such as power relations, representation and
accessibility still influence it, can open public
discussion on inclusion, accommodations, and
participation. Therefore, the current research has
also supported the idea that, when social media is
used thoughtfully and ethically, it has the potential
to give special education, and disability advocacy
voices a larger reach (Gelfgren et al., 2021;
UNESCO, 2024).

The positive results for collaboration also parallel
the research that has been done before. Special
education entails the continual interaction
between teachers’ parents’ specialists and
institutions. Besides, the present research found
that the respondents thought social media to be
quite effective for the purpose. This agrees with
the findings of Aydomu et al. (2023) who
concluded that teachers used social media for
learning and professional development. It also
aligns with the results of Mertens et al. (2024) who
found that parents have increasingly become
dependent on social media for information
seeking, support, and decision-making. The
current results implied that social media could
become a flexible supplementary space for
coordination and exchange among stakeholders in
special education when formal channels are scarce
(Aydogmus et al., 2023; Mertens et al., 2024).
The marked gender disparities observed in this
research, whereby female participants indicated
higher levels of perceptions in the main variables,
might be a result of women generally being more
involved in communication, caregiving, and
educational support activities at family and school
levels. Even though the previous research findings
do not always show the same gender trends, the
studies on parents and online support have
demonstrated that social media is regularly utilized
for the creation of communities, exchange of
information, and providing emotional support,
especially in the context of children. This can be
one of the reasons why the female participants of
this study seemed to be more inclined to
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understand the cooperative and advocative roles
of social media in special education (Mertens et al.,
2024).

The notable variations by age, education, and
social media use frequency were also in line with
previous studies. People who used social media
repeatedly were more likely to have a heartfelt
appreciation of its value. This finding
corresponded to the fact that continuous usage of
digital platforms leads to higher levels of
knowledge, self-assurance, and recognition of the
educational and advocacy opportunities being
afforded. Moreover, this result mirrored the
working of Ullah et al. (2023), who determined
that learning communities based on social media
were associated with intentions of equitable
education among pre-service teachers in Pakistan.
Likewise, differences based on qualifications
might suggest that the participants with higher
academic preparation were more capable of
identifying the wider educational consequences of
digital communication for inclusive practice
(Ullah et al., 2023).

Among the major discoveries of the research was
that social media use collaboration advocacy, and
inclusion were positively and significantly
interrelated. It also means that using social media
was not only about achieving individual
educational outcomes, but it was deeply connected
with  forming  partnerships,  rights-based
participation, and  inclusive  involvement.
Advocacy having a strong predictive impact on
explaining inclusion was a very significant
revelation because it showed that raising
awareness and public voice can directly affect
people's perception of inclusive educational
settings. Besides, this discovery was in line with
Kaur and Saukko (2022) who maintained that
digital media could facilitate social interaction and
a sense of belonging among young people with
disabilities but at the same time cautioned that
such benefits are conditioned by social and
technological factors. Therefore, the current
research offered more proof that inclusion in
special education is not only a matter of
relationships but also digitally mediated (Kaur &
Saukko, 2022; Bonilla-del-Rio et al., 2025).
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But the results must not be understood as
implying that social media by default is inclusive.
Going through literature from various countries,
one gets to know that digital tools can contribute
to exclusion or even reproduce exclusion,
depending on access to affordability universal
design, digital literacy, and social attitudes, among
other aspects. In the case of Pakistan, Virani and
Ali (2022) that inclusive education is still going
through hurdles such as bad public attitudes,
hardly any implementation, and lack of awareness
of parental involvement. Thus, the present paper
found the respondents to have some very positive
views of social media while at the very same time,
the respondents' effective use in special education
was contingent on the presence of supportive
institutional practices, training, and
implementation of the policies that are inclusive

(UNESCO, 2024; Virani & Ali, 2022).

Conclusion

The research found that social media is a good and
important factor in working together, raising one's
voice, and including people with special needs
education. Most of the participants said that social
media helped communication between different
groups of people, increased public knowledge
about disability-related problems, and resulted in
more welcoming educational thinking and
methods. Besides, the research found that raising
one's voice is the most powerful aspect of
inclusion. Therefore, it is very important to be
aware, make quality, and have a voice in the digital
environment.

The paper also pointed out how people's
demographics affected their views about social
media in special education. Variations according
to gender age qualification, and social media use
frequency showed that the participants'
experiences and appreciation of digital platforms
were not identical. Those who use social media
more often had the highest impressions of its
worth, which implies that steady contact with
digital networks might raise awareness of both
their learning and social advantages.

The study, in general, found that social media
might be a tool to help break down bottlenecks in
special education. However, this possibility was
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not guaranteed. Its effectiveness was hinged on
goal-oriented usage, jointly inclusive planning,
ethical talking, availability, and cooperating
among the stakeholders. As a result, social media
must not be seen as a substitute for structured
support systems but as a supplementary tool that
can reinforce special education when it is part of
the inclusive educational practices and the
disability-sensitive policies.

Recommendations

The researchers made following recommendations
based on research findings:

1. One way for educational institutions to
leverage social media is through well-planned and
organized usage. The purpose should be to
enhance communication between teachers,
parents, and special education professionals. They
can create formal groups and pages where they
post updates, share learning materials and provide
students with special needs related information.
Such activities can help deepen the partnership
and make assistance more immediate and of high
quality.

2. It is recommended that policymakers and
school leaders utilize social media platforms as a
means of advocacy and raise awareness about
disability rights and inclusive education. Through
digital campaigns, we can work towards
eliminating stigma, gaining acceptance, and
educating the public about the needs of people
with disabilities. Thus, social media can be a great
tool to foster a more inclusive educational setting.
3. Training teachers, parents, and special
education professionals on the safe and effective
use of social media should be provided. Such
training should be on communication skills,
responsible online behavior, and the educational
use of digital platforms. This can help improve
confidence and lead stakeholders to use social
media more productively in special education.
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